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Education at all levels has two fundamental responsibilities: 
meeting the needs of society, since children need certain skills and 
understandings to become intelligent citizens of their country, and 
meeting the needs of children with a school program that will foster 
their best development.^ Many and rapid technological and social 
changes are taking place today and this calls for better skills in 
reading, writing, and arithmetic than ever before. There was a time 
when being able to read was all important but now just being able to 
read is only the first step. People must be able to read critically 
and concentrate on materials calling for a high level of reading ability. 
There are so many continuous political and economic controversies that 
to communicate successfully, listen intelligently, think critically, 
and formulate opinions wisely are very necessary skills. 
Morrison states that the groundwork for the basic skills needed 
in education must be laid during the primary years.2 in arithmetic 
children must go beyond the mere memorization of tables and other 
•*-Ida E. Morrison and Ida F. Perry, Kindergarten-Primary Educa¬ 
tion: Teaching Practices. (New York: The Ronald Press Company, 1961), 
p. 1. 
^Ibid. p. 2. 
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simple computations. They must acquire basic steps leading to the use 
of mathematics for the solution of daily problems as well as those they 
will face in later life. Science, too, must come of age. Just a 
little nature study of autumn leaves is not enough. Science must deal 
with experimentation and search for cause and effect from the very be¬ 
ginning of primary school experiences. 
Research reports and articles prepared by scholars and specia¬ 
lists present findings, information, and forecasts that provide a pre¬ 
view of the probable changes and developments people can anticipate 
during the next 20 to 50 years.^ The American people constitute but 
a small fraction of the world's population but they, presumably will 
continue to benefit from the highest income, the greatest productivity, 
and the highest standard of living and employment to be found in the 
world. However, attainment of these achievements in years to come will 
depend more on maturity of citizenship than on improved mechanical 
power and processes in technological advancement. 
Modern technology can now manufacture almost any desired pro¬ 
duct except that most essential one—a mature mind. Education is the 
only agency for developing minds of tolerance, mediation and brilliance 
that are capable of integrating properly the nation's cultural heritage 
of dealing realistically and scientifically with social-political re¬ 
alities and of planning effectively for an improved America in pros 
pect.2 
^Harold Shane and E. L. McSwain, Evaluation and the Elementary 
Curriculum, (New York: Henry Holt Company, 1958), p. 385. 
2Ibid. 
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In any democracy education is closely bound to the wishes of 
the people, but the strength of this bond in America has been unique. 
The American people have traditionally regarded education as a means 
for improving themselves and society.^ Whenever an objective has been 
judged desirable for the individual or society, it has tended to be 
accepted as a valid concern of the school. The American commitment to 
the free society, to individual dignity, to personal liberty, to equal 
opportunity has set the frame in which the American school grew. The 
basic American value, the respect for the individual, has caused a 
major change in the school of today. The prime aim is to foster the 
development of each person to the fullest of his capacity. 
Schools have been designed to serve society's needs also.2 
The political order depends on responsible participation of individuals; 
hence the schools have been concerned with citizenship. The economic 
order depends upon ability and willingness to work; hence vocational 
skills have been taught. The general morality depends on choices made 
by individuals; hence schools have cultivated moral habits and upright 
character. 
Today the spotlight is being turned upon the public schools 
as never before. The school, like other social institutions, is in¬ 
fluenced by tradition and inertia to such extent that persistent effort 
is needed to keep its program in harmony with life in a rapidly changing 
■'■Robert E. Chasnoff, Elementary Curriculum: A Book of Readings. 
(New York: Pittman Publishing Corporation, 1964), p. 31. 
2Ibid. 
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society. Ragan suggested many changes that are needed in the elemen¬ 
tary curriculum in most communities. Prominent among the needs listed 
were these: 
The need for making better use of what we 
know about children, for making the classroom a 
laboratory for democratic living, for improving 
the classroom environment, for providing more 
effective learning materials, for developing more 
effective procedures for working with parents, for 
placing more emphasis on mental health instructional 
practices, for using more effectively the findings 
of research in teaching school subjects, and for 
creating, -a more comprehensive program for evalua¬ 
ting pupil progress.1 
The view presented here hes- related the importance of the 
elementary school and the necessity of keeping pace with the changing 
society, if the aim of modern education is to be realized. 
Current discussions on the holding power of schools reemphasize 
the importance of developing and maintaining a range of first grade 
experiences for children that will enable each of them to build a self 
image of adequacy and develop readiness for learning activities.2 
The work of the first grade then is, by far, more important than any 
other single year of the elementary school. It is at the beginning of 
academic instruction that pupils get their fundamental attitudes toward 
the learning process. 
A readiness period at which time the pupils are provided with 
several types of experiences precedes the actual processes of reading, 
working with numbers, and writing. The areas of speaking, listening, 
1William B. Ragan, Modern Elementary Curriculum. (New York: Holt, 
Rinehart and Winston, 1964), p. 5. 
o 
Annie Lee Shipley and Betty L. Broman, "A Program for First 
Grade in Chattanooga Public Schools." Childhood Education. XLI. (Anril. 
1965), p. 420   
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social living, science, creativity and appreciation are also included. 
It is in the first grade that basic habits are formed. It is desirable 
that these habits are good habits, otherwise they will have to be un¬ 
learned at a later time. This could cause considerable confusion for 
the child. Therefore, it behooves teachers and all other persons 
concerned with first grade to get a deep understanding of what is ex¬ 
pected of them and how they can best serve the pupils in their care. 
Evolution of the Problem 
During the past few years discussions on the holding power of 
schools have reemphasized the importance of developing and maintaining 
a range of first grade experiences for children that will enable each 
of them to build a self image of adequacy and develop a readiness for 
learning. With this in mind, the writer conceived the idea of analy¬ 
zing research studies dealing with first grade, through theses presented 
to the School of Education, Atlanta University. 
Contribution to Education Knowledge 
It is hoped that the findings from this study will be valuable 
to students seeking to do research in this area. It is hoped that the 
study will provide the University with valid data, concerning the types 
of investigations that have been done in this area. 
Statement of the Problem 
The problem involved in this study was to analyze and inter¬ 
pret studies dealing with the first grade, through theses which were 
presented to the School of Education, Atlanta University, from 1934 
to 1965 
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Purpose of the Study 
The purpose of this study was to analyze selected theses to 
provide answers to the following: 
1. What, if any, significant ideas or issues were in 
the introductions, frames of reference or rationales 
of the studies? 
2. In what areas were the problems focused? 
3. What methods of research and techniques were used? 
4. What major types of instruments were used? 
5. To what extent were purposes or aims stated within 
the studies, and what roles did they serve? 
6. To what extent were hypotheses stated in the studies, 
and what roles did they serve? 
7. What was the extent and/or nature of the following 
basic aspects of the studies? 
a. Locale of the research 
b. Number and types of subjects used 
c. Time period of the research 
d. Sizes and types of schools in which the 
studies were made 
e. General means of organizing the reviews of 
related literature 
8. What types of conclusions and recommendations have 
been included? 
9. What conclusions, implications, and recommendations 
may be drawn for improvement of further research in 
this area? 
Definition of Terms 
The significant terms have been defined as follows: 
1. Research: the process of arriving as dependable 
solutions to problems through planned and syste¬ 
matic collection, analysis, and interpretation 
of data. 
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2. Methodology : the processes, techniques, or approaches 
employed in the solution of a problem. The major types 
are: 
a. Historical—the process involves investigating, 
recording, analyzing, and interpreting the events 
of the past for the purpose of discovering gene¬ 
ralizations that are helpful in understanding 
the present and predicting the future. 
b. Descriptive—the process involves delineation, 
recording, analysis and interpretation of the 
present nature, composition, or processes of 
phenomenia. 
c. Experimental—which is oriented toward the dis¬ 
covery of basic relationships among phenomenia 
as a means of predicting, and, eventually, con¬ 
trolling their occurence. 
d. Case Study—an intensive analysis of an individual 
unit, stressing developmental factors in relation 
to environment. 
Limitations of the Study 
This study was limited to findings of theses written in the 
area of first grade. It included theses done in the years from 1934 
to 1965 and was not concerned with the validity of the studies. 
Locale of the Study 
This study was conducted in Trevor Arnett Library, at Atlanta 
University. 
Method of Research 
The descriptive-survey method of research was used in com¬ 
bination with documentary analysis. 
Procedural Steps 
The procedural steps of the study were as follows: 
1. Permission to conduct the study was secured from the proper 
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authorities. 
2. The related literature was surveyed for purposes of 
determining educational implications for the time 
period of the research. 
3. Theses were selected and anlyzed in line with the 
purposes of the study. 
4. The data were compiled, assembled into appropriate 
charts and tables, and interpreted in light of the 
purposes of the study, 
5. The findings, conclusions, implications and recom¬ 
mendations are reported in the thesis copy. 
Survey of Related Literature 
The survey of related literature is reported in three parts: 
the nature of research, the need for research in education, and a 
discussion of research studies. 
The nature of research.—Educational research encompasses al¬ 
most every sort of activity from the use of reference books by elemen¬ 
tary school pupils to the most rigorous and systematic experimentation 
by research personnel. Educational research is the activity that is 
directed toward the development of an organized body of knowledge about 
events with which educators are concerned.1 A scientific body of 
knowledge should enable the educator to determine just what teaching 
and learning conditions to provide in order to produce desirable as¬ 
pects of learned behavior among those who attend school. Learning 
conditions will have to be suited to the aptitudes and other charac¬ 
teristics of the learner. 
^Nicholas Fattu, "A Survey of Educational Research at Selected 
Universities, "First Annual Phi Delta Kappa Symposium on Educational 
Research, Frank Banghart. ed,, University of Virginia (Bloomington, 
Indiana 1960), p. 11. 
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Rummel, in his discussion of research states that research is 
an endeavor to discover, develop, and verify knowledge. He divided 
research into four categories: 
1. Academic research--a type that is conducted primarily 
through use of fine libraries. It is concerned with 
the seeking out of significant facts and values from 
the past life of mankind. It may synthesize fragmentary 
bits of information from many documentary sources to 
provide a single organized presentation or it may be 
an analysis of various points of view held by the 
moulders of American education to find which might 
be more applicable to the present educational sit¬ 
uation. 
2. Systematic research may be exemplified by the types 
of laboratory studies that are being carried on in 
all fields of medicine, astronony, geology, atomic 
energy and the like. It seeks, for example, new 
facts about the physical life of molecules, minerals, 
and men. 
3. Social research is a study of mankind in a social 
environment and is concerned with the improvement 
of understanding of social orders, groups, in¬ 
stitutions, and interaction among them. 
4. Technological research or applied research as it 
is often denoted, consists largely of applications 
of the previously listed kinds of research to the 
needs of industry, recreation, and the economic 
aspects of people today.2 
The reward of research, the foundation stone of virtually 
every great human achievement, is the thrill and satisfaction of con¬ 
tributing to human needs and the feeling of contentment that comes 
from a "job well done", says Smith.3 
kj. Frances Rummel, An Introduction to Research Procedures in 
Education, (New York: Harper and Brothers, Publishers, 1958 ), p. 2. 
^Ibid., p. 3. 
•^Henry Lester Smith, Educational Research. Principles and 
Practices, (Bloomington, Illinois: Indiana University Educational 
Publications, 1944), p. 27. 
10 
The educational research worker may not have the pleasure of 
seeing, as a result of his ingenuity, the completed super-structure of 
an ocean liner or a skyscraper, or a vaccine which will control some 
dread disease. He sees, as a result of his work, better trained 
children and a healthier race. Indirectly, the educator can claim a 
portion of the glory achieved by those who have contributed so much in 
other walks of life, for the educational background of such contributors 
has been an important factor in making it possible for them to undertake 
their projects successfully. 
The educator of today, however, can look back upon hundreds of 
accomplishments that have come into being as a result of diligent and 
unceasing labor of those in his own profession. The improvement of 
methods of instruction, the increased facilities for carrying on work 
in education, and the various aids and inducements that have made the 
school a place for all instead of for the limited few, constitute but a 
few of the many contributions educationists have given to civilized world.1 
Research is, and always has been, the basis for educational pro¬ 
gress. Teachers of the present era are better trained individuals than 
those of any previous period in the history of mankind. It is their 
duty, not only to the profession but also to society, to make research 
contributions as well as aid in keeping educational progress on its con¬ 
tinuous upward trend. 
The need for research in education.—Education, like other areas 
of life, has used research. It would take endless space to describe 
the new knowledge that has been added, or the new methods that have 
1Ibid. 
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been developed by pursuing new knowledge, during the last half century. 
Moreover, volumes would be required to speculate on the impending chal¬ 
lenges to education and the need for continuous research for new know¬ 
ledge to meet those challenges in the future.1 
If there has ever been a time in the history of mankind when 
problems affecting the welfare of the human race needed solutions, it is 
today. With the cold wars, space races, and population explosions all 
over, it behooves every enlightened individual to lend a helping hand in 
an effort to make the world a better place in which to live. Education 
must do its share, for upon the shoulders of the educational world 
rests largely the solution of the problem of bringing peace and happiness 
out of turmoil that faces our world today. 
With all the increases in the support of educational research 
during the past decades, there is evidence that the studies in the con¬ 
duct of education have not kept pace with the increasing complexity and 
number of educational problems ushered into the world by modern con¬ 
ditions. Smith gives some reasons why educational problems have out 
paced studies in educational research. He says, overburdened teachers, 
rapidly expanded curricula, modifications of educational philosophy, 
discoveries of vast waste and inefficiency, and countless other results 
of a fast growing organization have multiplied the perplexing problems 
in education awaiting a solution that will free the children of the 
nation from the crippling influences which surround them in the present- 
o 
day educational world. 
^Rummel, op. cit.„ p. 2. 
2 
Smith, op. cit.. p. 46. 
12 
Research along several lines has been an important influence in 
the development of primary education since about 1900. Although there 
is need for additional research, probably the most urgent need is in¬ 
telligent interpretation and utilization of what psychologists and 
other investigators have revealed relative to child development and 
curriculum and teaching procedures at the primary level.^ 
Curriculum research has tended toward the genetic approach in 
studies of readiness for learning reading, arithmetic and language ex¬ 
pression. Longitudinal studies of individual children over a long 
period have added much to a better understanding of the sequential de¬ 
velopment during the beginning school years. More comparative studies of 
development in different home and community environments are needed for 
analysis of determinants of differences in social attitudes.2 
A discussion of research studies.--A survey of related studies 
yielded three analyses of research studies. Bullock's study was an 
analytical report of research done in the area of administration and 
instruction presented to Atlanta University over a period of years. 
She compared the areas of administration and instruction using the 
following factors: nature and scope, types of purposes, research designs, 
instruments used, locations, range in number of subjects, range in 
number of important terms defined in the to promote clarity.^ 
■^Katherine L. McLaughlin, "Primary Education," Encyclopedia 
of Educational Research, ed. Walter S. Monroe, New York: The Macmillan 
Company, 1952., p. 867. 
2Ibid. 
"^Vivian B. Bullock, "Analysis and Comparison of Selected Theses 
in Administration and Instruction in the Area of Elementary Education of 
Atlanta University from 1933 to 1961". (unpublished Master's thesis, 
School of Education, Atlanta University, 1962). 
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The findings were presented under the caption of the factors 
used to analyze the studies. From the findings she drew conclusions and 
made recommendations for further study along the line of more emphasis 
being placed on elementary education, particularly in administration and 
instruction. 
Jellins found in her analysis of research studies in reading 
that the total number of theses were systematic analyses of existing 
conditions, needs, difficulties, interests and practices as they concerned 
reading instruction.-' 
She analyzed the theses for psychological factors, elements and 
procedures of instruction, and sociological factors. She found that the¬ 
ses concerned with sociological conditions affecting reading growth came 
closer to the very contemporary concept of the reading process than did 
any other category. 
Another study which sought to analyze theses was conducted by 
Ryburn G. Stephens. He analyzed one hundred forty theses in the Field 
of Education presented to Atlanta University from 1941 to 1951, according 
to several factors. He drew the following conclusion: 
Major emphasis seemed to have been placed upon re¬ 
search that was related to the field of educational 
measurements and statistics and very little emphasis 
seemed to be placed upon research related to the 
fields of administration, character and teacher 
training.2 
■'•Miriam Jellins, "An Analysis of Reading Research at Atlanta Uni¬ 
versity from 1933 through 1951." (unpublished Master's thesis, School of 
Education, Atlanta University, 1961). 
^Ryburn G. Stephens, "An Analysis of 140 Theses in the School of 
Education at Atlanta University from 1941-1951." (unpublished Master's 
thesis, School of Education, Atlanta University, 1952). 
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Summary of Related Literature 
The review of related literature provided background information 
on the nature of research, the need for research in education, and analy¬ 
ses of research studies. Some points of note are: 
1. Educational research is the activity that is directed 
toward the development of an organized body knowledge 
about which educators are concerned. 
2. Social research is a study of mankind in a social en¬ 
vironment and is concerned with the improvement of 
understanding of social orders, groups, institutions, 
and interaction among them. 
3. The improvement of methods of instruction, the increased 
facilities for carrying on work in education, and the 
various aids and inducements that have made school a 
place for all instead of for the limited few constitute 
but a few of the many contributions educationists have 
given the civilized world. 
4. Curriculum research has tended toward the genetic ap¬ 
proach in studies of readiness for learning reading, 
arithmetic and language expression. 
5. There have been some successful Master's theses which 
have analyzed research studies. 
CHAPTER II 
ANALYSIS AND INTERPRETATION OF THE BASIC FINDINGS 
OF THE STUDY 
Introductory Explanations 
This chapter is based on a thorough study of eighteen theses 
which were presented to the School of Education at Atlanta, University 
from 1934-1965. The purposes, as outlined in Chapter I served as a 
basis for the analysis. 
Through the analysis the writer sought to answer the following 
questions : 
1. What, if any, significant ideas or issues were in the 
introductions, frames of reference or rationales of 
the studies? 
2. In what areas were the problems focused? 
3. What methods of research and techniques were used? 
4. What instruments were used? 
5. To what extent were purposes or aims stated within 
the studies, and what roles did they serve? 
6. To what extent were hypotheses stated in the studies, 
and what roles did they serve? 
7. What was the extent and/or nature of the following 
basic aspects of the studies? 
a. Locale of the research 
b. Number and types of subjects 
c. Time period of the research 




e. General means of organizing the review of related 
literature 
8. What types of conclusions and recommendations have been 
included? 
Analysis of Significant Ideas or Issues Included 
in Introductions, Frames of Reference or Rationales 
For the purpose of analyzing these beginning sections of the 
theses the following categories were formulated: 
1. Concern about the nature of some aspect of education 
or of a given process 
2. Significance of the problem as it related to the cur¬ 
riculum 
3. Significance of the problem as it related to child 
development 
4. Crucial issues about the appraisal of the educational 
processes 
5. Concern with psychological and/or sociological fac¬ 
tors influencing the problem in question 
6. Focus on the learning process in particular subject 
areas 
7. Importance of the problem in terms of the current 
scene: political, scientific, etc. 
The writer sought to present explanatory and interpretative 
discussions under each heading. 
Concern about the nature of some aspect of education or of a 
given process.—As shown in Table 1, there were ten theses that in¬ 
cluded in their introductions, frames of reference or rationales some 
ideas or issues centered around some aspect of education or of a given 
process. Eight of these studies considered some phase of the reading 
program. They were concerned with reading readiness, methods of 
teaching reading, word indentification and word recognition, the re¬ 
versal tendency, and reading achievement. These authors recognized 
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TABLE 1 
NUMBER AND PERCENTAGE OF INVESTIGATORS WHO INCORPORATED CERTAIN 
IDEAS OR ISSUES IN THEIR INTRODUCTIONS, 
FRAMES OF REFERENCE, OR RATIONALES 
Ideas or Issues 
Number of Authors 
Incorporating 
Ideas or Issues 
Percentage 
Concern about the nature of 
some aspect of education or 
of a given process 
10 55.5 
Significance of the problem 
as it related to the curri¬ 
culum 
5 27.7 
Significance of the problem 
as it related to child deve¬ 
lopment 
3 16.6 
Crucial issues about the ap¬ 
praisal of the educational 
process 
5 27.7 
Concern V7ith psychological 
and/or sociological factors 
influencing problem in ques¬ 
tion 
3 16.6 
Focus on the learning pro¬ 
cess in particular subject 
areas 
2 11.1 
Importance of the problem in 
terms of the current scene: 
political, economic, etc. 
2 11.1 
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the need for a good start in the beginning reading program based on 
total readiness. Recognition of this fact was in evidence as they con¬ 
cluded that mental ability is not the only factor to be considered in 
the teaching of reading but personal adjustment and social and physical 
development as well. They also recognized that there must be a posi¬ 
tive relationship between word recognition and word meaning to make for 
successful reading. 
The other two studies were concerned with art and science, re¬ 
spectively. Art was mentioned as important for all pupils, giving them 
the opportunity to develop the ability for making expressions through 
lines, color, and form. New science teaching emphasized the social 
role and function of science and problem solving and development of the 
characteristics and methodology of the science worker. Eighty per cent 
of these investigations included reading, while art and science each 
were represented by ten per cent. 
Significance of the problem as it related to the curriculum.— 
In analyzing the studies, the writer found that there were five which 
contained in their beginning sections some ideas or issues concerning 
the curriculum. The authors considered science teachings, art experien¬ 
ces, and reading and other communicative skills. These writers realized 
the necessity for determining the individual, group and community needs 
of pupils coming from diversified social, economic and environmental 
backgrounds. They emphasized the types of experiences which should be 
provided for beginners in order to insure their best growth and adjust¬ 
ment. 
Some criteria for curriculum development were: 
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1. The curriculum should provide for the learning of 
basic skills of communication and expression. 
a. Through providing opportunities for pupils 
to learn to read fluently 
b. By providing experiencies whereby pupils 
learn to speak and listen effectively 
2. The curriculum should promote an understanding of the 
world of nature about us. 
Through teaching of science for concept 
formation, rather than with subject mat¬ 
ter, knowledge, or information as primary 
goals. 
3. The curriculum should help children develop an appreci¬ 
ation for art 
a. Through providing experiences for all pupils 
instead of the especially talented. 
b. By supplanting art experiences involved in 
copying the works of others with experience 
involving the interpretation of pupil's acti¬ 
vities, interests and growth. 
4. The curriculum should provide for the individual dif¬ 
ferences of the pupils in mental ability, and in 
social, physical, and emotional development. 
Significance of the problem as it related to child development. 
—In Table 1, the report is made that there were three studies which 
incorporated some idea or issue relating to child development. These 
authors realized the importance of understanding the developmental 
characteristics of young children. This realization yielded the fol¬ 
lowing generalizations: (1) The general aim of education translates in¬ 
to the aim a regard for individual differences. (2) The ways in which 
the tendencies of early childhood are treated fix fundamental disposi¬ 
tions and condition the turn taken by powers that show themselves later. 
The researchers realized, further, the importance of total readiness of 
children as they approach academic instruction. One author noted the 
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numerous types of tests that have been built for various grouping to 
determine to a degree, the mental ability, capacity and readiness of 
pupils. Along with these, consideration must also be given to physical 
fitness, behavior, the emotional characteristics and cultural background. 
It was the general consensus of these investigators that it is the respon^ 
sibility of the school to recognize the rising and vital problems and 
deal with them by providing effective flexible programs to challenge 
growth of the whole child. 
Crucial issues about the appraisal of the educational process. 
As recorded in Table 1, there were five studies that included in their 
introductions, frames of reference or rationales some consideration of 
crucial issues about the appraisal of the educational processes. Two 
studies were concerned with the extent of failure among children in be¬ 
ginning reading. Authorities agree that lack of readiness is a contri¬ 
buting factor in causing failure and that testing and remedial measures 
are needed in schools if failures are to reduced. It was the belief of 
one author that the child does not fail but one or more of the factors in 
his environment has been such that he has not achieved up to the learning 
capacity which he possesses. 
Another student who investigated two methods of teaching reading 
was searching for procedures that would solve major reading problems for 
a majority of the children. The author realized, however, that any 
given technique, practice or procedure is likely to work better with 
some children than with others. Hence, a variety of approaches was con¬ 
sidered. 
The issue on the value of kindergarten training was discussed 
by two authors. They sought to find answers to the following: 
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1. Do environmental influences and experiences effect the 
cause of the child's intellectual development? 
2. If so, what experiences have the greatest effect? 
3. What is the nature of the effects? 
4. At what age are the effects most important? 
They inferred that while kindergarten training might not affect 
academic achievement significantly it could do much for social develop¬ 
ment, which is very necessary in the total development of the child. 
Concern with psychological and/or sociological factors affecting 
the problems in question.»—Through the analysis it was revealed that 
three studies discussed some issue or idea concerned with psychological 
or sociological factors of their problems in their introductory sections. 
The authors who discussed these factors were basically concerned with 
reading or the reading process. They recognized the fact that mental 
ability is not the only factor to be considered in teaching reading in 
first grade but the school should provide for the development of the 
whole child by taking into consideration the personal adjustment and the 
social and physicial conditions as ii/ell. Since low mental ability in¬ 
fluences reading capability, if a pupil has a physical defect also, 
this is even worse for him. They realized that how a child gets along 
with others is a deciding factor in determining the effect of social 
maturity upon his reading achievement because a happy child has a bet¬ 
ter chance of progress than an unhappy one. 
Other factors listed as influences were: the type of home, cul¬ 
tural background, personality, and home environment. The researchers 
were generally agreed that the child's adjustment is usually very im¬ 
portant to his performing tasks of the school and that a sense of per¬ 
sonal worth and a feeling of security are two very influential factors 
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in a child's achievement. 
Focus on the learning process in particular subject areas.— 
As indicated in Table 1, there were three theses which incorporated 
within their introductions, frames of reference or rationales some idea 
or issue concerning the learning process in particular subject areas. 
These authors were concerned with reasons for pupil failure in beginning 
reading. They considered factors that operate in the learning process. 
Among these were maturational development and environmental stimulation. 
From their discussions they inferred that a child does not fail, but 
one or more of the factors in his environment has been such that he 
has not achieved up to the learning capacity which he possesses. Chil¬ 
dren need appropriate environmental stimulation if maturational develop¬ 
ment is to progress at an appropriate rate. 
Importance of the problem in terms of the current scene.--There 
was one study that incorporated in its rationale some idea or issue 
concerning the importance of the problem in terms of the current poli¬ 
tical, social, psychological, and economic scene. This writer sought 
to identify relationships of certain characteristics of first graders 
and intelligence. The characteristics studied were socio-economic con¬ 
ditions, intra-family relations, opportunities for enjoyment of cul¬ 
tural advantages, school achievement, and personal adjustment. The 
writer inferred that usually the child from the disadvantaged home 
goes to school slightly less prepared in both literacy and social 
learnings than his middle and upper class counterparts. Authorities 
agree that the child who has had minimal experiences cannot be expected 
to achieve until he had become familiar with his environment. The 
writer concluded, therefore, that it is the responsibility of the 
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school to provide opportunities for children to have those experiences 
which are not given to them at home. 
Summary of emphasis in beginning sections.—-The analysis re¬ 
vealed that fifty per cent of the researchers discussed ideas or issues 
concerned with the nature of some aspect of education or of a given 
process. Thirty-three per cent discussed the problem as it related to 
the curriculum. Sixteen per cent were concerned with child development; 
twenty-seven per cent discussed crucial issues about the appraisal of 
the educational process; sixteen per cent were concerned with political, 
psychological, or sociological factors influencing the problem; eleven 
per cent discussed the learning process, and eleven per cent discussed 
the importance of their problem in terms of the current scene.. Table 
1 was the main reference for the numbers and percentages of investigators 
discussing the various issues or ideas in their introductions, rationales 
or frames of reference. Each researcher and his work are listed in the 
Appendix. 
Analysis of Areas in which the Problems Were Focused 
The studies, though few in number, were directed into several 
areas. There was one in each of the following areas: intelligence and 
artistic ability, science and mental ability, social development and 
intelligence, listening and speaking, and characteristics of first 
graders. There were three in the area of kindergarten training and 
the remaining ten were in the area of reading. Table 2 carries a 
summary of this information. 
Intelligence and artistic ability.—There was one study in 
this area and it sought to find the relationship between intelligence 
24 
TABLE 2 
AREAS OF FIRST GRADE IN WHICH THE PROBLEMS 
OF THE THESES WERE FOCUSED 
Areas Number of Authors 
Using Them 
Percentage 
Intelligence and 1 5.5 
Artistic Ability 
Science 1 5.5 
Social Development 1 5.5 
and Intelligence 
Speaking and 1 5.5 
Listening 
Characteristics of 1 5.5 
First Graders 
Kindergarten Training 3 17.0 
Reading 10 55.5 
Totals 18 100.0 
and artistic ability. It gave as a basis for discussion the princi¬ 
ple that art in a school program which is planned to meet the needs of 
boys and girls is but a series of experiences which may help to solve 
problems of everyday living: to communicate thoughts, ideas and actions 
creatively and to develop sensitivity, appreciation and social under¬ 
standing. The author noted that art differs from other activities 
only in selective and creative qualities. 
Science and mental ability.—The study devoted to science and 
mental ability was an attempt to determine the relationship of certain 
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science concepts to mental ability of first grade children. It stated 
the hypothesis that: First grade children with normal or low normal mental 
abilities can be taught scientific concepts such as: The earth is very 
old, (time). The universe is ever changing, (change). And, there are 
variations in the universe, (variety). The author noted that although 
scientific research may be highly technical and may seem remote from 
daily experiences of most people, the science advocated for schools to¬ 
day is concerned with commonplace things and events. Science appeals to 
the persistent curiosity of children.! 
Social development and intelligence.—The author of this study 
sought to ascertain the relationship of factors in social development 
and intelligence of first grade children by rating scores made on in¬ 
telligence tests with scores made on the social maturity scale. The 
sex variable was considered also. All of this was an attempt to confirm 
the theory that intelligence alone does not account for more than half 
of the average child's success in school. 
Listening and speaking.—This study was an attempt to determine 
the importance of listening as related to speaking in the first grade. 
The author accepted the theory that listening is the most used of the 
language arts, since more of the school day is spent in listening. 
Some authorities believe that listening is often poorly done. The author 
felt that the listening skill could be greatly improved through training 
Since communication is a two-way affair, one reads or writes and speaks 
or listens. The person who lacks efficiency in any of these 
■'•S. G. Colemen, "The Relationship of Certain Science Concepts 
to Mental Ability of First Grade Children." (unpublished Master's thesis, 
School of Education, Atlanta University, 1959). 
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skills is handicapped in the process of communicating.^ 
Some characteristics of first graders.--This was a study which 
sought to identify the influence of heredity and environment in pupils' 
achievement. Factors under investigation included the heredity and en¬ 
vironment controversy, socio-economic status of the family, racial and 
ethnic origin, and sex differences. The writer recognized the great 
challenge of the schools in America which teach the culturally disadvan¬ 
taged groups as that of overcoming the age grade decrement in intelli¬ 
gence and achievement in pupil population and thereby, developing 
children and youth who can realize the American dream of equality of 
O 
opportunity, regardless of the circumstance of his birth. 
Kindergarten training.—Of the three studies in the area of 
kindergarten training, two were comparisons of academic achievement 
among children with and children without kindergarten training. The 
third author sought to determine differences in relationship of intelli¬ 
gence, readiness status, and development of speech among first graders 
with and without kindergarten training. The academic areas studied were 
reading, writhing and number work. These authors observed that the 
purpose of preprimary education is to help the child explore and find 
out what makes his world tick, to discover himself, to become acquainted 
with many sources from which he can learn and that through self-activity 
through observation and experimentation; and through interaction with 
•*-Annett V. Evans, Listening Related to Speaking in the First 
Grade." (unpublished Master's thesis, School of Education, Atlanta Uni¬ 
versity, 1960). 
^Gwendolyn F. Elmore, "Some Characteristics of a Selected Group 
of Pupils Enrolled in First Grade at Whiteford Elementary School" (unpub 
lished Master's thesis, School of Education, Atlanta University, 1965). 
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other children and adults he may find many answers to his many questions. 
This can contribute greatly to his development and growth. 
The relationship of language and intelligence was noted as being 
very close, from beginning speech on through later development as well. 
The results inferred that readiness in all of its major and minor as¬ 
pects should be the first concern of all first grade teachers. This 
automatically includes social, intellectual, physical and emotional 
development. 
Reading.--There were ten studies that investigated some phase 
of the reading program. One of these studies was a comparison of two 
methods of teaching reading. The methods used were the basal reader 
approach and the individualized method. There were merits and weak¬ 
nesses in each method. Another study compared three methods of teach¬ 
ing word recognition skills utilizing the individual, group, and the 
individual-group methods. The author observed that results were most 
beneficial in word recognition when the interests, abilities, and needs 
of the pupils were considered. Another study sought to ascertain the 
relationship of oral reading and word recognition abilities of first 
grade children to their performance on tests of rate and accuracy of 
perception. It was observed that word recognition skills cannot be 
developed successfully in isolation from meaning. 
Two authors did vocabulary studies of nine preprimers adopted 
by the state of Georgia for use in its schools. The earlier of these 
studies was an attempt to determine, through analysis of nine prepri¬ 
mers, the concepts that children should have in their word concept 
vocabularies in order to read meaningfully these preprimers used in 
the public schools of Georgia. It also sought to determine the order 
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in which the preprimers should be presented to the children based on the 
word concept vocabulary burden. The later study sought to determine the 
ability of first grade pupils to identify words found in the nine state 
adopted preprimers. That writer realized the importance of knowing the 
association of meaning with the verbal symbol found in the vocabulary 
lists of the basal texts. Therefore, only common nouns were used in the 
study. Weak or inadequate associations of meanings were sought. 
Three studies were concerned with causes of failure in first 
grade pupils. The reversal tendency in a group of first graders was in¬ 
vestigated. The author noted that several authorities ranked the re¬ 
versal tendency as high in causes of failure in reading. Another study 
listed as cause of failure, immaturity in various aspects of reading 
readiness, emotional stability, irregular attendance, parental indif¬ 
ference, social pressure at home and at school, low mental maturity, 
physical déficiences and educational factors. 
The other study sought to diagnose, from the study of a group 
of first graders who had been retained, causes for failure and to treat th 
these disabilities. The two remaining studies treated developmental 
factors influencing reading readiness and reading achievement among first 
graders. The developmental factors which concern reading readiness were 
listed as: the language capacity of the group, with reference to the 
extent of language as associated with meanings; the physical status of 
the group in terms of vision, hearing, and handedness; and the average 
mental age. The author realized that even though all children cannot 
be thought of as the same, a general education is aimed at meeting the 
individual needs and adequately preparing each child for a place in the 
world. The factors studied in relation to reading achievement were 
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mental ability, personal and social adjustment and visual efficiency. 
The author noted that serious déficiences in any of these factors would 
limit the level of reading achievement. 
Conclusive summary.--The analysis showed that fifty-five per 
cent of the studies were done in the area of reading; seventeen per cent 
in the area of kindergarten training; five per cent in science; five per 
cent in art; five per cent in listening and speaking; five per cent in 
social development and intelligence; and five per cent in characteristics 
of first graders. Table 2 gives this information. 
Analysis of Research Designs and Techniques 
Used in the Studies 
As described in Table 3, the analysis revealed that the in¬ 
vestigators used the descriptive and normative survey and the experi¬ 
mental research designs. Techiniques employed were testing, interview, 
observation, analysis, and statistical interpretations. 
Descriptive survey.--There were eleven studies in which the 
descriptive survey research design was used. The researchists employed 
the following techniques in collecting and interpreting the data: testing, 
statistical interpretations, documentary analysis, observation and the in¬ 
terview. One investigator tested 38 first grade pupils in order to de¬ 
termine the relationship of oral reading and word recognition abilities 
to their performance on tests of rate and accuracy. The statistical 
measures used were the mean, median, range, standard deviation, T 
scores, Pearson product-moment coefficient of correlation, Z scores 
and Fisher's "t". Another author tested 26 first grade pupils to 
determine the relationship of science concepts to mental ability. The 
subjects were tested, taught the specific concepts and retested to as- 
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TABLE 3 
RESEARCH DESIGNS AND TECHNIQUES USED IN 
THE STUDIES OF 
FIRST GRADE 
I. Research Designs 
Survey 
Descriptive 11 61.1 
Normative 2 11.1 
Experimental 5 27.8 
Totals 18 100.0 
II. Techniques 
Testing 15 83.3 
Analysis 4 22.2 
Statistical Interpretation 
and Comparative 10 55.5 
Observation 2 11.1 
Interview 2 11.1 
Parallel Group 1 5.5 
certain the relationship. A third study was concerned with the intel¬ 
ligence, readiness status, and development of speech of 40 first grade 
pupils; 20 with and 20 without kindergarten training. The author used 
comparative techiques to determine the measures of central tendency 
and the variability of intelligence, readiness status, and development 
of speech among the members of each group, and to determine the signi¬ 
ficant differences of these variables between the two groups. 
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With a study of some relative characteristics of thirty-two 
first grade pupils, the techniques of observation, documentary analysis, 
interview, testing and statistical analysis were used to identify the 
relationship of socio-economic conditions, intra-family relations, 
opportunities for enjoyment of cultural advantages, school achievement, 
personal adjustment and intelligence. Another investigator used the 
technique of analysis on nine preprimers to discover the concepts that 
children should have in their word concept vocabularies in order to 
read meaningfully these basal texts. There was an author who used 
the techniques of observation and testing to ascertain the relation¬ 
ships between reading achievement and factors in development of 30 
first grade children. The factors tested were mental ability, social 
adjustment and visual efficiency. In another investigation, 292 first 
grade pupils from two elementary schools were tested to determine the 
amount of reversal tendency present and to identify those pupils with 
the strongest tendency toward the error. A comparative study of 50 
first grade children, 25 of whom were to be promoted and 25 to be 
retained, used testing and analysis of school records to determine the 
differences between the two groups in chronological ages, non-language 
intelligence quotients, non-language mental ages, reading readiness 
and apperceptive personality structure. One researchist used testing 
and original drawings and painting of 30 first grade pupils to ascer¬ 
tain the relationship between intelligence and artistic ability. An¬ 
other investigator employed the techniques of testing, documentary 
analysis and interviewing to determine the factors which influenced 
the degree of readiness for reading of 30 first grade pupils. 
Normative-survey.—There were two researchists who used the 
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normative survey design. They employed the techniques of survey tes¬ 
ting and the interview. One author tested 128 first grade pupils, 
64 of whom had had kindergarten training and 64 who had not had kinder 
garten training. They were tested to determine the levels of perfor¬ 
mance of each group on tests of reading, writing and number work and 
to find the differences in the present level of achievement of each 
group. The other investigator tested 64 first grade pupils to deter¬ 
mine the relationship of intelligence and social development. Intelli 
gence test scores and scores made on a social maturity scale were 
compared. There was an attempt to note if sex made any difference 
in intelligence and social development. 
Experimental.—There were five researchists who used the 
experimental research design. Four of these investigators used tes¬ 
ting alone. The other one used the parallel group technique. One 
researchist tested 100 first grade pupils in order to measure their 
ability to identify words which were taken from vocabulary lists of 
basal texts. Another author tested the mental ability, social deve¬ 
lopment, and achievement of 40 first grade pupils; 20 with and 20 
without kindergarten training. A third experiment tested the effec¬ 
tiveness of 3 methods of teaching word recognition skills to 54 first 
grade pupils using one method with each of three groups of 18 pupils. 
An investigator used the technique of testing on 28 first graders to 
analyze causes for non-promotion in terms of reading disabilities 
resulting from the operation of certain mental, physical, social and 
educational problems. 
The researchist using the parallel group technique did a 
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comparative study of two methods of teaching reading. There were 30 first 
graders involved, 15 taught by the basal reader approach and 15 by the 
individual approach. The groups were compared on general levels of 
achievement in oral and silent reading, oral and silent reading compre¬ 
hension and accuracy of word recognition and word meaning in oral and 
silent reading. 
Summary of research designs and technique.—The analysis showed 
that 61.6 per cent of the studies used the descriptive survey; 11.1 per 
cent used the normative survey; and 27.8 per cent used the experimental 
research design. 
The technique of testing was used by 83.3 per cent of the in¬ 
vestigators; analysis, by 22.2 per cent; statistical interpretation, by 
55.5 per cent; interview by 11.1 per cent; observation by 11.1 per cent; 
and parallel group by 5.5 per cent. This information is listed in Table 
3. 
Analysis of Instruments Used in the Studies 
As recorded in Table 4, the investigators used the following 
instruments in their studies; interview, anecdotal records, score cards, 
rating scales, analysis cards, observation and tests. 
Interview.—One author used an interview schedule with 30 first 
grade pupils to supplement social adjustment and emotional stability and 
to gain insight into general living conditions and contact with real 
things provided by each parent for his child. General information about 
the family, economy, education, travel, reading materials, home communi¬ 
cation, play and attitudes was obtained. 
Anecdotal records and observation.—One author used these in¬ 
struments for noting the daily activities of the class and the progress 
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TABLE 4 
INSTRUMENTS USED IN THE STUDIES 
OF FIRST GRADE 
Observation 1 5.5 
Anecdotal Records 1 5.5 
Score Cards 1 5.5 
Rating Scales 3 16.6 
Interview 1 5.5 
Tests 17 94.4 
made with the experiment. The anecdotal record was entered weekly. Ob- 
servation of behavior of the pupils was done in regular class periods. 
Score cards.--One investigator used the Sims Score Card of 
Socio-Economic status to construct a home background questionnaire. It 
was used to get some insight into home environments of pupils and was 
concerned with conveniences found in the home, number in the family, 
number of books, educational level of parents, and relationship of 
members of the household. 
Rating scales.—Rating scales were used by three researchists. 
The Vineland Social Maturity Scale was used by two authors to study 
social development. Another author used the Pupil Adjustment Inventory 
which was composed of a rating scale for each of a number of academic, 
social, emotional, physical, interest, school and family background cha- 
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racteristics as related to the adjustment of the individual. 
Analysis cards.--This instrument was used by an investigator 
who analyzed nine state adopted textbooks. The analysis sought to find 
the word concept burden of the texts and the order in which they should 
be presented to the children. 
Tests.—Tests were the most widely-used instruments. They were 
utilized by 94.4 per cent of the investigators and included: readiness, 
mental ability, achievement, word recognition, personality, general 
abilities, visual survey telebinocular, audiometer, draw-a-man test, 
children's apperception test, handedness test, teacher-made objective, 
teacher-made speech, handwriting scale, test for reversal tendency, and 
reading aptitude. The Metropolitan Readiness and Metropolitan Achieve¬ 
ment Tests were usedy by 33 per cent of the authors. The California 
Tests of Mental Maturity and the Pinter-Cunningham Primary Abilities 
Tests were used by 22 per cent of authors. Tests used by 11 per cent 
of the authors included: Gilmore Oral Reading, California Personality. 
Manwiller Word Recognition, and Dolch Basic Sight Vocabulary Tests. 
Tests used by a single author were: Durrell-Sullivan Reading 
Capacity and Achievement Tests, and Durrel Analysis of Reading Diffi¬ 
culties ; Progressive Handwriting Scale, Stone's Graded Word List, 
Goodenough Draw-a-Man Tests. Monroe Reading Aptitude. Otis Quick Scoring 
Mental Abilities, Three Demensional Tachistoscope, Teegarden Tests for 
Reversal Tendency, Audiometer, Telebinocular, American School Reading 
Readiness. Handedness, Gates Primary Reading. Science Research Associates 
Mental Abilities and the Children's Appreception Tests. 
Conclusive Summary.--Tests were used by 94.4 per cent of the in¬ 
vestigators. Rating scales were used by 16.6 per cent; analysis cards, 
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questionnaires, interviews, anecdotal records, and observation were 
each used by 5.5 per cent of the investigators. This information appears 
in Table 4. 
Analysis of Purposes or Aims and the R.oles They Served 
The analysis revealed that all researchists stated purposes 
within their studies. Some had specific purposes, some had general 
purposes, and some had both general and specific purposes. 
The major roles served by the purposes have been recorded in 
Table 5. These roles were as follows: to identify specific aspects of 
the studies; to extend the problem by explicating the design; and to 
identify specific statistical interpretations. 
Identification of specific aspects.--There were four studies 
in which the roles of the purposes were to identify certain specific 
aspects of the investigations. One study was an analysis of nine state 
adopted textbooks for first grade use. Another study sought to deter¬ 
mine the amount of reversal tendency in the first grade classes of two 
large elementary schools, using 292 subjects. There was an author who 
studied facts associated with failure in the first grade. A fourth 
study sought to analyze and interpret factors which influenced the de¬ 
gree of readiness among a selected group of first grade pupils. The 
significance of the studies was clearly defined. This group of inves¬ 
tigations represented twenty-two per cent of the studies under analysis. 
Explicating the design.—There were five studies in which the 
roles of the purposes were to explicate the design. One author inves¬ 
tigated the relative effectiveness of two methods of teaching reading 
and another author studied three methods of teaching word recognition 
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TABLE 5 
ROLES SERVED BY PURPOSES OF THE STUDIES 
OF FIRST GRADE 
Purposes used to identify 4 22.2 
specific aspects of the 
studies 
Purposes which extend the 5 27.8 
problem by explicating 
the design 
Purposes which identify 9 50.0 
specific statistical 
interpretations 
Total 18 100.0 
skills. They used the individual and group methods and the second 
author used the individual-group method also. A third researchist did 
a comparative study of the academic achievement of first grade children 
with and without kindergarten experiences. There was a study to 
determine the ability of 100 first graders to identify words found in 
the state adopted textbooks for their use. A final experiment sought 
to diagnose and treat reading disabilities of 28 first grade pupils. 
Each experiment was performed in accord with the purposes given. This 
group of theses constituted twenty-seven per cent of the studies under 
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investigation. 
Identification of specific statistical interpretations.--As 
recorded in Table 5, there were nine studies which used the purposes to 
identify specific statistical interpretations. Of the nine studies, 
three treated relationships of intelligence and other factors. One 
concerned art, one science, and one readiness status and development 
of speech. There were two studies that sought the identification of 
relationships between factors of a sociological nature. The factors 
included socio-economic conditions, intra-family relations, cultural 
advantages, school achievement, personal adjustment, intelligence and 
social development. Another researchist sought to ascertain levels of 
performance in reading, writing, and number work of two groups of 
first grade pupils, one group having had kindergarten training and the 
other not having had such training. One researchist studied the re¬ 
lationship of speaking and listening with 26 first grade pupils. 
There were two studies concerned with oral reading. One 
sought relationships of oral and silent reading achievement and certain 
aspects of mental, social, physical, and personality development of 
first grade pupils. The other study sought to determine the relation¬ 
ships of oral reading and word recognition abilities of first grade 
pupils to their performance on tests of rate and accuracy. The most 
frequently-used statistical measures were the mean, median, range, 
standard deviation, Pearson product-moment coefficient of correlation, 
T scores, Z scores, and Fisher's "t". This group of investigations 
comprised fifty per cent of the studies under analysis. These data 
are reported in Table 5. 
39 
Analysis of Stated Hypotheses and the Roles They Served 
The analysis revealed that only three of the investigators 
stated hypotheses in their studies. The hypotheses served the roles 
of limiting the research and of sesitizing the observer to pertinent 
facts. 
The hypotheses which were stated in the studies and the authors 
follow: 
In her study of factors influencing the degree of readiness 
for reading, Wall stated the following hypotheses: 
1. That the school must adequately meet individual 
needs as well as group needs. 
2. That the first grade teacher must provide ex¬ 
periences that will challenge wholesome growth 
and adjustment. 
3. That extensive measures must be taken in order 
to understand individual strengths, abilities, 
and limitations. 
4. That a well rounded program must be provided 
for individual progress and success in the 
first grade which will have a bearing upon 
each child's entire life. 
Tubbs stated a single hypothesis in her study of the relation¬ 
ship between intelligence and artistic ability: 
That intelligence and artistic ability are 
correlated with experience and performance 
in creative ability. 
Coleman, in her study of the relationship of science concepts 
to mental ability, stated the following hypothesis: 
That first grade children with normal or low 
normal mental abilities can be taught scienti¬ 
fic concepts of time, change and variety. 
These investigations composed 16.6 per cent of the studies 
analyzed 
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Analysis of Certain Basic Aspects of the Studies 
The basic aspects of the studies analyzed were: locales of 
studies, number and type of subjects, time period of the research, 
sizes and types of schools in which research was done, and general 
means of organizing the reviews of related literature, as shown in 
Table 6. 
Locales of the studies.--The analysis revealed that research 
was done in urban areas, rural areas and in rural-urban areas. The 
numbers and percentages of these investigations done in the respective 
areas as shown in Table 6, follow: urban areas, 12, or 66.6 per cent; 
rural areas, 3 or 16.7 per cent; and rural-urban areas, 3 or 16.7 per 
cent. The research leaned heavily toward the urban areas, as two 
thirds of the research was done in urban areas. Only one sixth of 
the studies were done in the rural and rural-urban areas respectively. 
Number and types of subjects used.—The number and types of 
subjects used in the studies is recorded in Table 7. The numbers 
and percentages of studies using the respective number of subjects 
ranked as follows: less than 50 subjects, 11 or 61.1 per cent; 50 to 
100 subjects, 4 or 22.2 per cent; 100 to 150 subjects, 2 or 11.1 per 
cent; and over 150 subjects, 1 or 5.5 per cent. The number of studies 
using pupils as subjects was 17 or 94.4 per cent and the number using 
books as subjects was 1 or 5.5 per cent. Investigators were almost 
unanimous in choices of pupils as subjects. 
Time period of the research.—As recorded in Table 8, the 
time period of the research covered a range of thirty-two years, from 
1934 to 1965. This has been divided into four eight-year periods. 
The analysis showed that during the period from 1934 to 1941, 2 or 
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TABLE 6 
NUMBER AND PERCENTAGES 
RURAL, 
OF FIRST GRADE 
URBAN AND RURAL- 
AREAS 
STUDIES CONDUCTED IN 
-URBAN 
Areas Number Percentage 
Rural Areas 3 16.7 
Urban Areas 12 66.6 
Rural-Urban Areas 3 16.7 
Not Stated 1 5.5 
Total 18 100.0 
TABLE 7 
NUMBER AND PERCENTAGES OF FIRST GRADE STUDIES FALLING IN THE VARIOUS 
RANGES OF SUBJECTS 
Studies Number Percentage Total Number of 
Subjects Used 
Using less than 
50 Subjects 
11 61.1 329 
Using 50 to 100 
Subjects 
4 22.2 218 
Using 100 to 150 
Subjects 
2 11.1 228 
Using over 150 
Subjects 
1 5.6 292 
Total 18 100.0 1067 
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TABLE 8 
NUMBERS AND PERCENTAGES OF INVESTIGATION OF GRADE ONE 
CONDUCTED IN THE THIRTY-TWO YEAR PERIOD 
THAT THIS STUDY INCLUDED 
Time Period Number Percentage 
1934-1941 2 11.1 
1942-1949 5 27.8 
1950-1957 3 16.7 
1958-1965 8 44.4 
Total 18 100.0 
11.1 per cent of the studies were done; from 1942 to 1949, 5 or 27.8 
per cent of the studies were done; from 1950 to 1957, 3 or 16.7 per 
cent of the studies were done; and from 1958 to 1965, 8 or 44.4 per 
cent of the studies were done. This shows that very little research 
dealing with first grade was done during the first period. In the 
second period there was a 150 per cent increase in the number of 
studies done. The third period saw a decline of 60 per cent in such 
studies. The fourth and final period showed a rise which almost 
tripled the third period. This implies that there is a rising trend 
of research dealing with first grade. 
Sizes and types of schools.—The data on the sizes and types 
of schools in which the research was done are presented in Table 9. 
The sizes and types of schools at which the research was done are 
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TABLE 9 
ANALYSIS OF THE SIZES AND TYPES OF SCHOOLS IN 







Grades 1-7 10 55.6 
Elementary & Junior 
High Grades 1-8 1 5.5 
Elementary and Senior 
High Grades 1-12 2 11.1 
Unknown 5 27.8 
Total 18 100.0 
School Enrollment 
Under 500 2 11.1 
500-1000 2 11.1 
1000-1500 2 11.1 
Unknown 12 66.7 
Total 18 100.0 
Size of Staff 
Under 15 1 5.6 
15-25 2 11.1 
25-35 3 16.6 
Over 35 1 5.6 
Unknown 11 61.1 
Total 18 100.0 
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ranked in the following manner: research studies done at elementary 
schools, 10 or 55.6 per cent; at elementary and junior high schools, 1 
or 5.5 per cent; at elementary and senior high schools, 2 or 11.1 per 
cent; unknown, 5 or 27.8 per cent. The enrollment of the schools was 
given by six of the authors. They ranked as follows; enrollments under 
500, 2 or 11.1 per cent; 500 to 1000, 2 or 11.1 per cent; and 1000-1500, 
2 or 11.1 per cent, twelve or 66.7 per cent of the authors did not 
state the school enrollment. Seven investigators reported the size of 
the staff of their schools. The following is the rank of the size of 
staff: under 15 members, 1 or 5.5 per cent; 15 to 25 members, 2 or 22.2 
per cent; 25 to 35 members, 3 or 16.7 per cent; over 35 members, 1 or 
5.5 per cent; and not reporting, 11 or 61.1 per cent. 
The analysis showed that most of the research under investiga¬ 
tion was done in elementary schools, and a small number of studies 
was done in combination schools. The school enrollment was stated by 
33 per cent of the researchers, while 66 per cent did not state the en¬ 
rollment. The size of the staff was recorded by 39 per cent of them 
and 61 per cent chose not to state staff size. This information is 
listed in Table 9. 
General means of organizing the related literature.--In the 
three studies which were concerned with kindergarten, the literature 
was organized as follows: around studies made by people to determine 
the effects of kindergarten training on character, on readiness in the 
first grade and on academic achievement in primary grades. Other dis¬ 
cussions included: kindergarten versus non-kindergarten, readiness and 
intelligence, readiness for language activities, language and intelli¬ 
gence. 
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There were two studies that dealt with methods of teaching. 
One was concerned with two methods of teaching reading and organized 
the related literature around information pertinent to the teaching of 
reading in general, literature pertinent to individualized and basal 
methods of teaching reading, and literature pertinent to studies re¬ 
lated to the present one. The other experiment concerned three methods 
of teaching word recognition skills. The related literature included 
studies dealing with methods of teaching word recognition skills and 
studies in which the pupils were divided into groups and instructed by 
different methods of improving first grade reading. 
Two investigations were concerned with failure in first grade. 
The reviews of related literature in these studies were centered around 
the problem of educational retardation, causes and treatment of reading 
disabilities, and theories, research and studies concerning intelligence, 
personality and achievement. Generalizations arising from the dis¬ 
cussions were: 
1. There is an indication of a lack of correlation 
between chronological age and learning to read. 
2. The logical approach to the teaching of reading 
has been replaced by the psychological approach. 
3. Physical factors, especially vision and hearing, 
and general health of body and mind influence 
reading readiness. 
Four studies sought to identify certain characteristics basic 
to good reading mechanics. One dealt with the amount of reversal ten¬ 
dency present in a group of beginning first graders. Another was con¬ 
cerned with first grade pupils' ability to recognize words taken from 
basal texts. A third identified word concepts and vocabularies needed 
by first grade pupils in order to read the basal texts. The other 
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identified relationships between oral reading and word recognition 
abilities and tests of rate and accuracy. The literature for these 
studies included studies which have given insight into the major roles 
of word recognition, oral reading, reading and perception in beginning 
programs, vocabulary studies, and other related research pertinent to 
each of the studies. 
In studies considering the relationship of intelligence and 
other factors; art, reading achievement and science were included. The 
organization of the reviews of related literature concerning art and 
reading achievement follow: theories and studies in mental ability, in 
personalities, in visual efficiency, and in oral and silent reading; 
and the measurement of intelligence and art ability. The organization 
of the literature related to science included research to determine the 
science interests of first grade pupils, research analyzing the deve¬ 
lopment of elementary school children in certain selected aspects of 
problem solving ability, and attempts to correlate the child and his 
curriculum more closely. These discussions made possible the following 
generalizations : 
1. Elementary science should be taught in terms of 
major concepts of science. 
2. Emphasis should be placed on the development of 
instructional skills, skills in the use of the 
scientific method, development of scientific 
attitudes and the development of a functional 
understanding of scientific information. 
3. The child should plan and carry out many of his 
own activities. 
4. The curriculum should be flexible to suit the 
needs of the child and the community. 
5. Elementary science should have no graded 
sequence. 
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6. Teacher-pupil planning can be effective. 
Studies of sociological factors discussed in their reviews of 
related literature, the ability of pupils as related to heredity and 
environment, family relations and parent attitudes as related to ad¬ 
justment and achievement, cultural levels of families, socio-economic 
status of families, and research studies pertinent to the study under 
investigation. 
The authors who studied factors which influence the degree of 
readiness among first grade pupils organized the reviews of related 
literature under the following headings: language capacity, definitions 
of speaking and listening, training and development of listening and 
speaking abilities, physical factors, intellectual capacity, emotional 
stability, social adjustment, parental background, environment, and 
educational readiness. 
As shown in Table 10, the authors used several classes of liter¬ 
ature to enrich the background for their problems. They used books, 
periodical, bulletins and reports, unpublished materials, and other 
miscellaneous materials. Books were the most widely us id since they 
were read by all of the authors. Periodicals were the second most 
popular, being used by ninety-four per cent of the authors. Unpublished 
materials ranked third, as they were used by eighty-eight per cent of 
the authors. Miscellaneous materials were used by fifty-five per cent, 
and bulletins and reports were used by twenty-two per cent of the in¬ 
vestigators. 
Total pieces of literature used was as follows: books, 219; 
periodicals, 195; unpublished materials, 59; miscellaneous materials, 
40; and bulletins and reports, 7. The total number of pieces of litera- 
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TABLE 10 
COVERAGE OF THE LITERATURE 
BY INVESTIGATORS OF FIRST GRADE 
LEVEL PROBLEMS 
Number of 
Types of Literature Number of Authors Pieces of 
Using Them Percentage Literature Percentage 
Books 18 100.0 219 42.05 
Periodicals 17 94.4 195 37.44 
Unpublished Materials 16 88.8 59 11.33 
Miscellaneous Materials 10 55.5 40 7.68 
Bulletins and Reports 4 22.2 7 1.34 
ture used in the studies under investigation was 520 pieces. 
Analysis of Types of Conclusions and Recommendations 
Included in The Studies 
As recorded in Table 11, the analysis showed that the types of 
conclusions included in the studied ranked as follows: general con¬ 
clusions were stated by 4 or 22.2 per cent of the authors; general 
and specific conclusions were stated by 1 or 5.5 per cent of the authors; 
conclusions that were local in nature were stated by 12 or 66.6 per cent 
of the authors. One author stated no conclusions. Eighty-three per 
cent of the conclusions tended to stem from facts discovered in the 
studies. Eleven per cent of the conclusions tended to be generaliza¬ 
tions . 
Table 11 gives the data on the types of recommendations. It 
shows that recommendation of a general nature were listed by five or 
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TABLE 11 
NUMBER AND PERCENTAGE OF CONCLUSIONS AND RECOMMENDATIONS 
STATED IN THE STUDIES OF FIRST GRADE 
Types of Conclusions or 
Rec ommendations 




General 4 22.2 
General and 
Specific 1 5.5 
Specific, Local 
in Nature 12 66.6 
Not Stated 1 5.6 
Total 18 100.0 
B. Recommendations 
General 5 27.8 
General and 
Specific 5 27.8 
Specific, Local 
in Nature 4 22.2 
Not Stated 4 22.2 
Total 18 100.0 
27.7 per cent of the authors. Both specific and general recommendations 
were stated by five or 27.7 per cent of the authors. Four or 22.2 per 
cent of the authors stated general and specific recommendations. No 
recommendations were stated by four of the authors. 
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Explanatory Summary 
This chapter has presented an analysis and some interpretations 
of the eighteen theses written in the area of first grade at Atlanta 
University from 1934 to 1965. These theses have been considered with 
regard to their major aspects including introductions, rationales, or 
frames of reference; areas of the problems, research designs and techni¬ 
ques, instruments, purposes, hypotheses, basic aspects, (locales, sub¬ 
jects, time period, size and types of schools), general means of or¬ 
ganizing the literature, and conclusions and recommendations. 
Ten were investigations into some phase of the reading program. 
These reports covered methods of teaching reading, developmental factors 
that influence reading readiness and reading achievement, relationships 
of oral and silent reading to word recognition ability and certain 
other variables, vocabulary studies, identification of causes of failure, 
and treatment for reading disabilities. The latter investigations in¬ 
cluded the bulk of theses written during the period under study. 
Three delved into the area of kindergarten training. Their 
primary concern was the effect of kindergarten training on readiness 
for first grade and achievement in the first grade. This group realized 
that readiness in all of its aspects should be the major concern of 
all first grade teachers. 
Through studies of social development and intelligence, two 
theses reflected some concern with the heredity-environment controversy, 
socio-economic status, sex differences, the cultural advantages, and 
racial and ethnic origin. They recognized the great challenge of the 
schools in America which teach the culturally disadvantaged groups as 
that of developing children and youth who can realize equality, the 
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major objective of our society. 
Through studies of intelligence and certain subject matter 
fields two theses showed interest in curriculum offerings. They noted 
that science should be placed in the curriculum as one of the fundamental, 
and that science be taught for major concepts. Art, too, was recognized 
as an important feature of all children's lives and that it only differs 
from other activities in selective and creative qualities. 
A study of the relationship of speaking and listening attempted 
to determine the importance of listening as related to speaking in the 
first grade. The author recognized that listening is the most used of 
the language arts and, therefore, realized the need for effective liste¬ 
ning skills. 
These investigations have dealt with local current problems 
which needed to be solved. They have been systematic analyses of exis¬ 
ting problems. 
CHAPTER III 
SUMMARY AND CONCLUSIONS 
General Summary of the Basic Framework of the Study 
The fundamental responsibility of education is to meet the needs 
of society, by providing for its children the needed skills and under¬ 
standings which will foster their best development. The many and rapid 
technological and social changes which are taking place today call for 
better communicative skills and reasoning power than ever before. Con¬ 
tinuous political and economic controversies also emphasize the impor¬ 
tance of being able to communicate successfully, listen intelligently, 
think critically and formulate opinions wisely. 
The last decade has seen a growing concern about the beginning 
years of a child's school life. Special emphasis has been placed on 
jursery schools, kindergartens, headstart programs and first grade 
activities. The groundwork for the basic skills needed in education 
must be laid during the primary years. It is in these early years that 
basic attitudes, habits and values are formulated. 
Much questioning of educational goals and practices at all levels 
of education has been done. One evidence of the research results has 
been the universal changes in elementary education. Widespread pro¬ 
visions for differing talents and abilities, lower grade placement for 
certain learnings previously reserved for higher grades, the inclusion 
of foreign languages in the curriculum, modification or removal of grade 
barriers in hundreds of schools, and increased use of electronic aids 
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to learning are examples of some of these changes. 
Modern technology can manufacture almost any desired product 
but education is the only agency for developing minds of tolerance, 
medication and brillance that are capable of integrating properly the 
nation's cultural heritage. American people have traditionally regarded 
education as a means of improving themselves and society, hence, the 
objectives that have been judged desirable for the individual or society 
have tended to be accepted as a valid concern of the school, affecting 
its curriculum. 
Current discussion on the holding power of schools reemphasizes 
the importance of developing and maintaining a range of first grade 
experiences for children that will enable each of them to build an image 
of adequacy and develop readiness for learning activities. Without 
readiness little learning takes place. It is quite obvious that the 
first grade is, by far, more important than any other single grade of 
the elementary school. First grade teachers then, must be aware of 
their responsibility in providing learning experiences and activities 
which will aid in the fullest development of all their pupils. 
The problem of this study evolved from the writer's interest in 
finding what research had been done in the area of first grade. It is 
hoped that the findings of the study will provide the university with 
valid data, concerning the types of investigations that have been done 
in this area and that prospective students might be aided in discovering 
an area for further research. 
The problem involved in this study was to analyze and interpret 
studies dealing with first grade, through theses which were presented 
to the School of Education, Atlanta University, from 1934 to 1965. 
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The purpose of this study was to analyze and interpret selected 
theses to provide answers to the following: 
1. What, if any, significant ideas or issues were in 
the introductions, frames of reference or rationales 
of the studies? 
2. In what areas were the problems focused? 
3. What methods of research and techniques were used? 
4. What major types of instruments were used? 
5. To what extent were purposes aims stated within 
the studies, and what roles did they serve? 
6. To what extent were hypotheses stated in the studies, 
and what roles did they serve? 
7. What was the extent and/or nature of the following 
basic aspects of the studies? 
a. Locale of the research 
b. Number and types of subjects 
c. Time period of the research 
d. Sizes and types of schools in which studies 
were made 
e. General means of organizing the reviews of 
related literature 
8. What types of conclusions and recommendations have been 
included? 
9. What conclusions, implications, and recommendations may 
be drawn for improvement of further research in this 
area? 
The procedural steps of the study were as follows: 
1. Permission to conduct the study was secured from the 
proper authorities. 
2. The related literature was surveyed for purposes of 
determining educational implications for the time 
period of the research. 
3. Theses were selected and analyzed in line with the 
purposes of the study. 
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4. The data were compiled, assembled into appropriate 
charts and tables, and interpreted in light of the 
purposes of the study. 
5. The findings, conclusions, implications and recom¬ 
mendations are reported in the thesis copy. 
The survey of related literature was made to assist in estab¬ 
lishing a framework for the formulation of a research problem which 
proposed to analyze and interpret theses dealing with first grade. 
The survey of related literature was made in the areas of (1) the nature 
of research; (2) the need for research in education; and (3) discussion 
of research studies. 
Educational research is the activity that is directed toward 
the development of an organized body of knowledge about events with 
which educators are concerned, A scientific body of knowledge should 
enable the educator to determine just what teaching and learning con¬ 
ditions to provide in order to produce desirable aspects of learned 
behavior among those who attend school. Learning conditions have to 
be suited to the aptitudes and other characteristics of the learner. 
Research is an endeavor to discover, develop, and verify 
knowledge. The reward of research is the thrill and satisfaction of 
contributing to human needs and the feeling of contentment from a job 
well done. 
The educator of today can look back upon hundreds of accomplish¬ 
ments that have come into being as a result of diligent and uncreasing 
labor of those in his own profession. The improvement of methods of 
instruction and the increased facilities for carrying on work in edu¬ 
cation are but a few of the many contributions educators have given 
to the civilized world. 
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If there has ever been a time in the history of mankind when 
problems affecting the welfare of the human race needed solutions, it 
is today. With the cold wars, space races and population explosions 
all over, it behooves every enlightened individual to lend a helping 
hand in an effort to make the world a better place in which to live. 
Education must do its share for upon the shoulders of the educational 
world rests largely the solution of the problem of bringing peace and 
happiness out of the turmoil that faces our world today. 
With the increase in support of educational research during 
the past decades it is evident that the studies in the conduct of 
education have not kept pace with the increasing complexity and number 
of educational problems ushered into the world by modern conditions. 
Overburdened teachers, rapidly expanded curricula, modifications of 
educational philosophy and countless other results of a fast growing 
organization have multiplied the perplexing problems in education, 
awaiting a solution. 
Research along several lines has been an important concern of 
primary education since about 1900. Curriculum research has tended 
toward the genetic approach in studies of readiness for learning 
reading, arithmetic and language expression. Longitudinal studies of 
individual children over a long period of time have added much to a 
better understanding of the sequential development during the begin¬ 
ning years of school. More comparative studies of development in 
different home and community environments are needed for analysis of 
determinants of differences in social attitudes. 
Other analyses of research studies showed that these writers 
set up well-defined categories for the analysis of the areas treated 
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in their studies. They gave explicit reports of their findings. 
Findings of the Study 
In accordance with the purposes of the study, the following 
revelations were noted: 
1. The inclusion of significant ideas or issues in 
introductions, frames of reference or rationales 
by authors was as follows: 
a. Ideas concerning the nature of some aspect of 
education or of a given process were included 
by fifty-five per cent of the authors. 
b. Ideas concerning the curriculum and ideas 
concerning crucial issues about the appraisal 
of the educational process were each included 
by twenty-seven per cent of the authors. 
c. Ideas concerning child development and ideas 
concerned with psychological or sociological 
factors were each included by sixteen per 
cent of the authors. 
d. Ideas focusing on the learning process in 
particular subject areas and ideas concerned 
with the current scene were each included 
by eleven per cent of the authors. 
2. The areas in which the problems were focused were as 
follows : 
a. Fifty per cent of the studies were done in the 
area of reading. They were concerned with 
methods of teaching reading and word recog¬ 
nition; word concept vocabularies, causes 
for failure in reading, and developmental 
factors influencing reading readiness and 
reading achievement. 
b. Seventeen per cent of the studies were done 
in the area of kindergarten training. They 
were concerned with the effects of kinder¬ 
garten training on readiness and achieve¬ 
ment in first grade and relationships between 
intelligence, readiness status, and develop¬ 
ment of speech. 
c. Five per cent of the studies were done in 
each of the following areas : science, art, 
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listening and speaking, social development 
and intelligence, and characteristics of 
first graders. Each area gave basic con¬ 
cepts needed. 
3. Methods of research and techniques used were as follows: 
a. The descriptive survey research design was used 
by sixty-one per cent of the authors. They em¬ 
ployed the techniques of testing, statistical 
interpretation, documentary analysis, obser¬ 
vation and the interviews. 
b. The normative survey research design was used 
by eleven per cent of the authors. They em¬ 
ployed the techniques of survey testing and 
the interview in the collection and analysis 
of data. 
c. The experimental research design was used by 
twenty-seven per cent of the authors. Test¬ 
ing was the technique used by four of the 
authors and the parallel group technique was 
used by one author. 
4. The major types of instruments used were as follows: 
a. Tests were the most frequently used instruments, 
being used by ninety-four per cent of the authors. 
b. Rating scales were used by sixteen per cent of 
the authors. 
c. Observation, anecdotal records, score cards, and 
the interview were each used by five per cent of 
the authors. 
5. The extent to which purposes were stated and the roles 
they served were as follows : 
a. Purposes were stated by all of the authors. Some 
authors stated one general and several specific 
purposes. Other stated only specific purposes. 
b. The purposes of twenty-two per cent of the studies 
served the role of identifying specific aspects of 
the studies. 
c. Twenty-seven per cent of the studies used pur¬ 
poses to extend the problem by explicating the 
design. 
d. The purposes of fifty per cent of the studies 
59 
served the role of identifying specific statis¬ 
tical interpretations. 
6. The extent to which hypotheses were stated in the 
studies was as follows: 
a. Only sixteen per cent of the authors stated 
hypotheses in their studies. 
b. The hypotheses served the roles of limiting the 
research and sensitizing the observer to perti¬ 
nent facts. 
7. The extent and/or nature of certain basic aspects of 
the studies were as follows: 
a. Sixteen per cent of the studies were done in 
rural areas and rural-urban areas, respectively, 
and sixty per cent of the studies were done in 
urban areas. 
b. Sixty per cent of the studies used less than 50 
subjects; twenty-two per cent used from 50 to 100 
subjects; eleven per cent used 100 to 150 subjects; 
and five per cent used over 150 subjects. 
c. Ninety-four per cent of the researchers used pupils 
as subjects and six per cent used books. 
d. Forty-four per cent of the studies were done in 
the period from 1958 to 1965; twenty-seven per 
cent were done in the period from 1942 to 1949; 
sixteen per cent were done from 1950 to 1957; and 
eleven per cent were done from 1934 to 1941. 
e. Fifty-five per cent of the research was done in 
elementary schools; sixteen per cent was done in 
combination schools. Only thirty-three per cent 
of the studies reported school enrollments and 
only thirty-nine per cent of the studies stated 
staff sizes. With twenty-two per cent of the 
authors sizes and types of schools were not of 
immediate concern. 
f. The reviews of related literature were well or¬ 
ganized and utilized several types of literature. 
There were 219 books, 159 periodicals, 59 un¬ 
published materials, 40 miscellaneous materials, 
and 7 bulletins and reports totalling 520 pieces. 
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8. The types of conclusions and recommendations follow: 
a. General conclusions were stated by twenty-two 
percent of the authors ; general and specific 
conclusions were stated by five per cent; and 
specific conclusions arising from the inter¬ 
pretation of the data were stated by sixty-six 
per cent of the authors. 
b. Both specific and general recommendations and 
recommendations general in nature were stated 
by twenty-seven per cent of the authors, re¬ 
spectively; twenty-two per cent stated speci¬ 
fic recommendations, local in nature; and 
twenty-two stated no recommendations. 
Conclusions 
The theses studies were analyses of existing conditions, local 
needs, and difficulties at the first grade level. On the basis of the 
findings arrived at in accord with the purposes of the study, the 
following conclusions were drawn: 
1. The introductions, frames of reference or rationales 
included certain significant ideas which reflected 
continuing concern about some aspects of education 
and frequent considerations of crucial issues in¬ 
volving the appraisal of the educational process. 
On the other hand, the reviews indicated limited con¬ 
cern about the learning process. 
2. More researchers evidenced an interest in some phase 
of the reading program than in any other area. 
3. Since the majority of the studies involved action 
research which sought answers to question about pupils' 
achievements, abilities, and levels of adjustment, the 
descriptive survey design was the most frequently-used 
means for collection and interpretation of data. 
4. Testing was the major instrument used in collecting 
the data in the studies. 
5. Since specific statistical interpretations served as a 
means of answering at least half of the purposes 
stated in the studies, it was concluded that care must 
be taken in generalizing beyond the populations repre¬ 
sented. 
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6. Research in the areas under investigation was done 
more frequently in urban than in rural areas. 
7. The period from 1958 to 1965 saw the greatest amount 
of research in the area of first grade, and was in 
many ways abreast of national concern about the early 
training of children from areas such as were described 
in a majority of the studies. 
Implications 
From the analysis and interpretation of the eighteen theses 
dealing with first grade, the following implications were in evidence 
1. There is a need for more thinking about the learning 
process and child development, prior to any serious 
study of the learners. 
2. There is a need for research in areas other than reading. 
3. There is a need for extending types of research designs 
at first grade level. 
4. There needs to be more variety in the choice of in¬ 
struments which may serve to supplement test results. 
5. There is a need for more research in first grades in 
rural and suburban areas. 
6. Since interest in research dealing with first grade is 
on the increase--there needs to be more studies of 
longitudinal and team type. 
Recommendations 
As a result of this investigation, this writer wishes to make 
the following recommendations: 
1. There should be more emphasis on the learning process 
and child development in preliminary statements and 
frames if reference which introduce such studies. 
2. Students should do more research in areas of art, science 
and music. 
3. There should be repetitions of survey studies within the 
same general populations so that statistical findings 
might be expanded and elaborated through crossectional 
and logitudinal investigations in locals where continuous 
test results are available. 
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4. Students should make more use of instruments such as 
the interview, observation, rating scales, and anec¬ 
dotal records to supplement test results. 
5. There should be more research in first grades in rural 
and suburban areas. 
6. There should be continued and greater emphasis placed 
on research in the area of first grade. 
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Mental Ability of First Grade Children 
Craft, M. S. Differences in Realtionships of Intelligence, 
Readiness Status and Development of Speech 
Among Selected First Grade Pupils with and with¬ 
out Kindergarten Training 
Ellis, P. D, A Comparative Study of Social Development and 
Intelligence of Sixty-Four First Grade Children 
in Eden Park Elementary School, Baton Rouge, 
Louisiana 
Elmore, G. F. Some Characteristics of a Selected Group of 
Pupils Enrolled in First Grade at Whiteford 
Elementary School 
Evans, A. V« Listening Related to Speaking in the First Grade 
Fisher, M. I. Concepts Basic to a Beginning Reading Program in 




Franklin, M. E, A Study in Reading Readiness: The Diagnosis 
and Treatment of Twenty-Eight First Grade 
Pupils of Joseph A. Graig School, New Orleans, 
Louisiana 
Hill, 0. S. Relations of Reading Achievement to Certain 
Factors in the Development of First Grade 
Jones, M. A. A Study of the Reversal Tendency in Grade 
One of the Ashby Street and Edmund A. Ware 
School, Atlanta, Georgia, 1951-1952 
Perkins, M. R. The Comparison of the Effectiveness of Three 
Methods of Teaching Word Recognition Individual 
Method, Group Method, and Individual-Group 
Method in First Grade 
R.oberts, D, A. Comparison of Factors Associated with Failure 
in Grade One of the Annie E. Daniels Elemen¬ 
tary School, Sylvania, Georgia, 1956-1957 
Tubbs, S. C. A Study to Determine the Relationship between 
Intelligence an Artistic Ability of First Grade 
Pupils, Dolomite, Junior High School, Dolomite, 
Alabama, 1954-1955 
Wall, R. L. An Analysis of Some Developmental Factors 
Influencing Reading Readiness Among First 
Grade Pupils 
VITA 
Morris Mathis Hawkins 
Education 
B. S. Albany State College, Albany, Georgia, 1948: Sum¬ 
mer School, Atlanta University, 1959, 1964-66. 
Experience 
Teacher, Buena Vista Elementary and High School, Buena 
Vista, Georgia, 1948 until the present. 
Personal Information 
Married. 
Member Mt. Zion A.M.E. Church, Buena Vista, Georgia. 
Member of Georgia Teachers and Education Association, 
67 
